	
	Lesson Structure
	
	Classroom Instruction that Works
Chapter
	Lesson
Fire! Fire! By Gail Gibbons

	G
	Goal

Curriculum Standards

Benchmarks

Objectives
	Stated at the beginning of a lesson and unit, clear targets let students know the direction of the learning and they can begin to track their own progress.   Feedback toward this goal helps the student to understand learned progress throughout the instruction.

	(8) Setting )Objectives and Providing Feedback

(4) Reinforcing effort and Providing Recognition
	Goal:
RI.K 1  I can find answers to questions in the text.

W.K.2  I can write what I learned about fighting fires.



	A
	Access Prior Knowledge


	Accessing prior knowledge allows students the neural courtesy to reach into their own memories for information in order to prepare to connect to new ideas and procedures.

	(6) Nonlinguistic  Representations

(7) Cooperative Learning

(10) Cues, Questions and Advance Organizers
	Ask students to think about how fire fighters help people when there is a fire. Ask students to share that story with a partner. Have some students tell what their partner told them.


	N
	New Information
	Presentation of new information (declarative and procedural) through reading, lectures, video, or discussion with strategies that help the learner gather and organize the information such as note taking, graphic organizers, questioning, and practice.
	(3) Summarizing and Note Taking 

(5) Homework and Practice

(11) Teaching Specific Types of Knowledge
	Tell students that today we are going to read an informational text that tells us about how fire fighters fight different types of fires. Tell them to listen carefully, because you are going to ask them about how fires are fought.

Read Aloud the first section of: Fire! Fire! By Gail Gibbons

(Just the section called, “ Fire! Fire! In the city”)
Text Dependent Questions: 

(Where does it say that in the text?) 
Read the “Fire! Fire! in the City” section again and stop to ask questions along the way. (Also point out pictures and labels and their importance.)  After a student answers the question, show where that answer is in the text. 
1. How does the fire start in the text?
2. How do fire fighters get to the ground floor of the firehouse where the fire engines are?

3. Who is in charge of fighting the fire?

4. In the text did the firefighters find anyone in the building when they searched it?

5. How was a ladder-tower truck used?

6. How was an aerial-ladder truck used?
7. Why did the firefighters in the text break holes in the roof and windows?

8. What did the pumper trucks do?

9. Based on how the word “rubble” is used in the text, what do you think it means?

10. What are some things the text says firefighters do when they are not fighting fires?

	A
	Application
	Students use thinking skills with declarative knowledge to construct new ideas and practice to automaticity and strategic use for procedural knowledge.
	(2) Identifying Similarities and Differences

(9) Generating and Testing Hypotheses

(10) Cues, Questions and Advance Organizers
	Written Response:

Complete the written response on “What I Learned About Fighting Fires.” Students also draw a picture of something they learned from the book adding labels.


	G
	Generalize
	Generalizing completes the cycle of the lesson bringing the learner back to the goal. Using strategies such as nonlinguistic representations,  generating questions or self-evaluating allows students to put "the tab on the folder" in order to retain information for longer periods of time.

	(
8) Setting )Objectives and Providing Feedback

(4) Reinforcing effort and Providing Recognition
	RI.K 1  I can find answers to questions in the text.

W.K.2  I can write what I learned about fighting fires.
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